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Learning Objectives

e To provide participants:

o Ideas for the prevention/decreased use of the ALE
o Correct procedures to follow when using the ALE



Parking Lot

Any questions - Jot down sticky notes on
parking lot.



Review from last year




e From August-April 15:

o 2,449 documented Critical Incident Reports
o Average time in ALE: 31.6 minutes
i. Loss of student instructional time, adult
resources that were utilized (often 2 adults

involved)



Examples of When to Write a Critical

Incident Report (CIR

ALE door is shut
Restraint is used
Leaving the property
Police Call

Damage to property
Staff or student injury
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Clarification Restraint
and Seclusion




District Policy: Use of Restraints

and Seclusion

Definitions:
e Physical Restraint: Using a physical hold to restrict a
student’s freedom of movement in response to student

behavior

e Seclusion: Involuntary confinement alone in a room or
area from which the student is physically prevented
from leaving in response to student behavior



District Policy: Use of Restraints

and Seclusion

When Restraint May Be When Restraint is Not Appropriate
Used e Verbal threats
Property damage

e Prevent an act
resulting in injury when
there is substantial risk

e Moving a student when
he/she is creating

substantial disruption
e As part of the IEP/BIP

[

e As punishment

e \When a known medical/
psychological condition
contraindicates its use



District Policy: Use of Restraints

and Seclusion

When Seclusion May Be Used When Seclusion is Not Appropriate

e Risk of injury e As punishment

e (Causing a substantial e When a known medical/psychological
disruption condition contraindicates its use

e Behavior so out of control, e Forlong periods of time, it becomes
student is unable to engage the child classroom

in educational activities

e |EP or BIP provides for its
use

e Short periods of time to calm
the student down



District Policy: Use of Restraints

and Seclusion
Timeline:

e Physical Restraint: Physical restraint is to be used only as long as
necessary to resolve the reason for which it was initiated.
o Most restraints will last less than 1 minute and a maximum of 3
minutes prior to attempting a full release. Re-initiate, as
necessary.

Seclusion: Not for more than 20 minutes after the student ceases
presenting the behavior



District Policy: Use of Restraints

and Seclusion

Evaluation:

e \When seclusion exceeds 30 minutes
e Repeated use of restraint/seclusion in a 3-hour period

Evaluation should consider:

e Appropriateness of procedure in use
e Student needs
e Need for alternate strategies



Clarification on Restraint and Seclusion

e Use the policy for definitions
e How do we get students to ALE when they
are not safe



Preventative Measures

Preventing problem behavior and the use of ALE




Stimulus or Trigger Phase Stabilization Phase
Staff Response — Removal of/from-Stimulus—— Staff Response: Active Listening

Baseline Phase
Staff Response: Keep on Doing What You’re Doing

Post Crisis Drain Phase
Staff Response: Observation and Support
©



Trigger Escalation
Revving Up Agitated
Distressed
Remove the Offer
stress or options.
trigger. (Reinforcing
and soothing
to the
student).
Remove Back off,
student from stop and re-
the stress or think.
trigger.
Be responsive | Diversions
to the and
stress/triggers | distractions

that the
student is
subject to.

STAY CALM
and watch
your
responses.

Set limits by
cueing what
to do instead.

Out of
control/Unsafe

Stop talking
unless
absolutely
necessary.

Physical touch
should only be
used for
protection.

Stay Calm.
This is
evidenced by
your non-
verbals and

verbals.

Call for
assistance. Use
a team
approach.

Staff Responses-Crisis Cycle

Post-Crisis

Return to
baseline/drained/tired/weary

Rest and quiet time should be
given.

Provide appropriate
observation and support.
Use team members as
needed.

Stabilization
Calming Calmed down
down/cooling
off
Do not state Reassure
[LLEER TR 8l student that
behavior. they are safe.
Avoid re-
escalation.
Cooling off Use
measures reflection/find
(breathing, out what the
drink of water, real problem
etc.) was.
Channel Engage in
feelings into a problem
preferred solving.

Limit demands on the
student. Eventually the
student may return to regular
routine.

Don’t lecture
or say “I told
Encourage use you so.”
of personal cool

down strategies.

Document incident per
district procedures.



Being Prepared

e (Quick access to materials, reinforcers,
visuals

e Plan ahead for schedule changes

o Make schedule predictable to students
o Increase positive behavior supports

e Teach, practice and follow routines
e Planned discussion script (Sprick, Sprick, &
Garrison 1993)



Problem and

Establish a Focus
1. Identify the problem
2. Establish a focus
3. Determine who

should participate in
the discussion
Schedule the
discussion for a
neutral time

Make an appointment
with the student to
discuss the problem

Student to Discuss the
Problem

1.

Work with the student to
define the problem
Brainstorm actions that
adults and students can
take to help solve the
problem

Set up an informal action
plan

Schedule a follow up
meeting

Conclude the meeting with
words of encouragement

Plan

1.

2,

Encourage student
efforts

Meet periodically with
the student to discuss
progress and adjust the
action plan

Determine whether
more structured
interventions are
needed

Provide continued
follow- up support and
encouragement






Using Positive Approaches

Pair with students

Show genuine enthusiasm and interest
Make empathetic statements

Praise publicly, criticize quietly
Acknowledge ANY and ALL cooperation

o Praise, reinforce, repeat



Table Discussion:

e A student is expected to complete a math
worksheet with 15 problems on it. When
given the worksheet, the student drops to
floor, whining that the math is too hard.

e What can you say or do to acknowledge any
and all cooperation?



Planning Ahead

e Let student name her own “cool down spot”

e Make adjustments to transition routines

e Teach and practice replacement behaviors/
calming strategies

e Practice procedures to move to ALE

e Active supervision

e All team members know student triggers



e Provide a variety of
calming activities

e Allow student to help
name the place

e Try to have it within
the classroom
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Identifying Triggers

e Complete an FBA to identify triggers

e Common triggers

o Work load
o Work difficulty

o Peer or adult relationships/interactions
o Specific subjects or school environments
o Sensory needs

o Being told “no”



Ewnu that happen outside of the
immediate/ targeted environment or
routine that effects the likelihood and/or
severity of problem behavior.

Setting events are things that vary day
to day.

\

g Pathway

Consequence/

Outcome / Function

Bebavior . TS .becaus: vg;)h)" gainor

Irrelevant

\ Ma g,:.-a._.. ypriate
\ havior Pay Off

SklIl-buxldmg Intervention
Are Explicitly Taught

Beha
Identify Function of the Behavior and Summary Statement ‘ < |mpemv::,:nt >




Realizing and Adjusting Adult Behaviors
B T

Adult behaviors that Escalate Adult Behaviors that De-Escalate
Voice Voice
e Raising voice, yelling, sarcasm e Calm, Firm, Confident, Respectful
e Preaching, pleading, ultimatums, need to e Use as few words as possible
have the last word, nagging e Praise behavioral approximations
e Bringing up unrelated events, making e Give choices when possible
accusations
Posture
Posture e Non-threatening: same eye level, angled position
e Using tense body language (not straight on), hands open and visible
e Attacking the student’s character e Relax muscles (appear calm)
e Using unwarranted physical force e Give student space
e Limit # of adults involved
Emotion
e Holding a grudge Emotion
e Acting superior e Stay calm (Ask for support when not calm)

e Need to be in charge e |dentify student’s wants and feelings



Responding to Escalating Student

Behavior

e Based on Triggers/Stressors
o Stay calm, monitor adult behaviors, avoid power
struggles, use visuals and few words
o Remove the stressor or trigger
o Offer options/choices
o Communicate verbally & non-verbally, “You are not
in trouble”

o Distractions



Additional Tools

e Have a grab & go
box in case of
evacuation

e Cartooning

e Self-monitoring
visuals

e Note cards

e Quick break & retry

First/Then

o offer incentive, reward

Check schedule
Silent count
Teacher choice /
student choice
Stop sign

Contlict resolution



Cartooning Conflict Self-Monitoring
Resolution Visual

8060660 E0BL

“Not a Choice”
Visual




Table Discussion

e When you notice a student starting to
escalate, what strategies have you used to
avoid a crisis situation?

e What strategy or strategies will be good to
focus on this coming school year?



Procedures




Safety Plans



Safety Plans Which Consider ALE

e It is important to know....

o the plan is written to show what we are doing
preventatively for and with the student to avoid
escalating to a point in which the ALE is needed

e We create the safety plan with the realization
the ALE may be used, but it is not

necessarily the end result. We want to avoid
ALE when possible.



Safety Plan Examples

e Involves a team, e —
including the parent o

e Current FBA and BIP T
are required y ——

e Medical information is

included

Name Rak
aaaaaaaaaaa

uuuuuuuuu

___________




Sharing with Families

e Take parents on a tour so they can see the
ALE room and procedures.

e Clearly define what behaviors will result in
ALE

e Practice going to ALE when the student is
calm-use this as a teaching moment of the
ALE procedures



Student is too upset
for learning to
oceur

Student behavior continues in Call admin for
hallway or escalates to.. @ assistance; help Student
throwing items, spitting, hitting, to ALE if distractions do
kicking not work. (MANDT
certified staff)
Student frustrated: Adults should stop ALL

Yelling, swearing, head
on desk, non-sense Will
move to safe spot (in
hallway)

yerhals, Switch personnel.
Provide sensory tools to help
prevent further escalation.

Student is too
upset for learning
to occur

Limited verbal

interactions. Support
completion of tasks as
needed. Do not discuss
incident. Know re-
escalation may occur.
Admin follow up with
family via phone.

outside of classroom.

Discuss what occurred, praise
any strategies used.

Show schedule and get back on
track. (May need to change task)

e

Student allows adults to talk or

enter room without re-escalation.
Completes tasks to show ready to

leave. Then move to hallway

Student problem solves
calmly in the hallway.
May need to stop to get
a drink of water or use
restroom.




Movement to ALE

e Refer to student’s safety plan that has been practiced
e Use visuals if applicable

e Use non-verbal cues

e Get help from other staff who are MANDT trained

e Keep calm and quiet

e Continue to use strategies (i.e. wait time, etc)

Just because the process of going to ALE has begun,

Adoanoe ot mocar 1y ITJAVE #0 onnd +h oro



Procedures While in ALE

e Visuals
e Check on students often for safety



level

A.L.E. room

Sit Quietly

Calmly Wait

Talk with Adult

ALE Process

"FIXIT."
Ko

3 minutes

3:00

safe spot

class

3 consecutive minutes

4w

1 worksheet

Process with Teacher

risuwel

Return to Schedule of Day
@ A
(©

D~

ALE Process

Sit with
back to X

Sit 3
consecutive
minutes

Complete
1
worksheet

Process
problem with
teacher

Return to
schedule
of the day




* Very limited or No Verbals

* Point to Visual in Window

* WAIT for student to sit criss cross, quietly,
at back wall

level

3

* Set timer for 3 minutes (If student moves
away from back wall, yells, kicks walls,
etc. - stop timer and re-start when calm.)

* When timer goes off open door

* When student raises hand and looks calm,
problem solve, use
mini-schedule to do work

* Reinforce for compliance

Door open

Place 1 foot inside the door
Place 1 foot outside the door
Divert eye gaze

Limit verbal interactions

When sitting in area and quiet,
set timer for 3 minutes

* When timer beeps, enter room

* Present 1 low demand task:
Jump 3 times
Jump 5 times
Draw a triangle
Draw a square
Draw a circle
Write name
Write 1 to 10
Countto 10

* Process behavior using form

* Show what is next
-fixit
-apologize
-return to ZCDV‘.’CY prior to
recovery room

* Return to class




De-escalation Process

e Isthe student engaged with their de-escalation process?
(Should be visual for them, words and/or pictures).

e Student sit in designated area for 3 minutes

e Student completes one compliance task

e Student processes with adult
Before the student leaves the room, there needs to be a plan as to
where the student should go and with whom (Safety plan)



Procedures After ALE

e Debriefing
o Appropriateness of procedure in use
o Student needs
o Need for alternate strategies
e Forms
o CIR
o Personal documentation

e Notification of parents

o Immediate phone call
o 24 hours written (district example)



Decision Points

When is it appropriate to use ALE?




Why Would ALE Be Used?

When Seclusion When Seclusion is

May Be Used Not Appropriate
e Risk of injury

, o . e As punishment
e (Causing a substantial disruption :
. e When a known medical/

e Behavior so out of control, student . o
, , psychological condition

unable to engage in educational L.
contradicts its use

activities . . .
, , e For long periods of time, it
e IEP or BIP MUST provide for its 1
becomes the child’s classroom
use

_ . e For compliance
e Short periods of time to calm the P

student down



Not an Automatic Trip to ALE

e Physical aggression

e Verbal aggression or threats

e Property destruction

e Wandering/roaming/running inside the
building



ALE or Not?

(Y

Student is tearing up their work and throwing it across the

room.

. Student picks up a laptop and throws it.

. Student is physically attacking a peer.

. Student is running in the halls and hiding from staff.

Student is making disruptive noises in the classroom.

. Student isn’t following adult directions.

Student is trying to jump down staircases.

. Student is having a tantrum and not responding to
strategies outlined in their BIP.

O Ul AW N



CIR or Not?

1. A classroom needs to be evacuated for an escalated student. That
student requires a silent countdown, but then moves on their own
to the staff directed space/resource room.

2. A student that leaves class without permission, wanders the halls,
and does not re-direct after a silent countdown and is assisted to
ALE.

3. A student leaves the building and runs from staff off campus and
LPD is called.

4. A student refuses to go to the buddy room and, when supported by
staff, drops to the floor and becomes physical (hitting, kicking,
biting, and pinching).



Next Steps

e Review logistics of the process

o Posted visuals (crisis cycle, adult response, etc)
o Documentation for CIR

e Inform staff of CIR/ALE presentation info

o Review presentation with paras, teachers & other staff

e Develop response plans for students
o Who is responding, first responders, second
responders, etc.



Resources

The following resources can be found on the PBiS website under the section “Behavior
Handbook”:
e Restraint and seclusion guidelines
Non-seclusion ALE form
Seclusion ALE form
Tricks of the trade-Tips for avoiding restraint and seclusion
ALE room guide
ALE Crisis Response Guide

Forms can be found on the LPS PBIS website
(http://wp.lps.org/pbis/secondary-and-tertiary-supports/behavior-handbook/)



